Pupil premium strategy statement — Thornley Primary
School

This statement details our school’s use of pupil premium (and recovery premium) funding
to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail

Data

Number of pupils in school

Thornley Primary School

Proportion (%) of pupil premium eligible pupils

43%

Academic year/years that our current pupil premium 2022/23

strategy plan covers (3 year plans are recommended) 2023/24
2024/25

Date this statement was published December 2022

Date on which it will be reviewed Termly

Statement authorised by

Anna Caine (HT)

Pupil premium lead

Anna Caine (HT)

Governor / Trustee lead Lisa Hunter
Funding overview

Detalil Amount

Pupil premium funding allocation this academic year £92795

Recovery premium funding allocation this academic year £0

Pupil premium (and recovery premium?*) funding carried £0

forward from previous years (enter £0 if not applicable)

*Recovery premium received in academic year 2021 to

2022 can be carried forward to academic year 2022 to

2023. Recovery premium received in academic year 2022

to 2023 cannot be carried forward to 2023 to 2024.

Total budget for this academic year £92795

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

At Thornley Primary School, we see the raising of attainment for disadvantaged
children as part of our commitment to help all children achieve their full potential by:

» Promoting an ethos of attainment of all children rather than stereotyping
disadvantaged children as a group with less potential to succeed.

» Having individualised approaches to address barriers to learning at an early stage
through intervention.

 Focusing on high quality teaching and effective deployment of staff to support
disadvantaged children.

» Make decisions based on detailed data analysis and responding to evidence.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

Attainment in Phonics at the end of Year 1 is significantly below the National
Expectations. This means children enter Year 2 without the skills they need in
order to be fluent readers.

Attainment in Reading at the end of KS1 and KS2 is significantly below
National Expectations. Children are not making the required progress and
therefore cannot access the wider curriculum without the basic reading skills
required.

Attainment in Maths at the end of KS1 and KS2 is significantly below National
Expectations. Children need to develop their basic mathematical skills in order
to access the curriculum at a deeper level and to make links across the maths
curriculum.

Curriculum design needs to identify the key knowledge and skills required for
children to access a broad and balanced curriculum. Children’s experiences
can be limited and therefore the curriculum needs to offer children the

opportunity to deepen their knowledge across a range of curriculum subjects.

Enrichment opportunities for pupils provide wider opportunities to apply
learning. By planning a curriculum which is embedded in our local area,
children can use real life learning contexts to show relevance and importance
enabling them to become positive local citizens.

Pupils’ roles and responsibilities need to be clearly defined in order to raise
aspirations and self-esteem and confidence. Children do not have the
opportunities outside of school to take an active role in leading a project and




the skills of communication and team work are essential life skills which need
to be developed.

7 Further develop parental engagement so they are partners in their children’s
education. Parents can often feel intimidated by being in school so
opportunities with a more social element will encourage closer working
relationships.

9 Progress of pupils with SEND is below peers. Many children who are
identified as SEND are also Disadvantaged.

10 Provision within EYFS requires improvement in order to meet the needs of the
wide range of learners. A focus on communication and interaction is required to
improve pupils spoken language and ability to articulate thoughts and feelings.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Consistently increase the end of Year 1
phonics screening result (with aspirations of
all children passing the test) by embedding a
consistent approach to teaching phonics.

A higher proportion of pupils (including
disadvantaged) reach the required level in
phonics.

Increase end of KS1 and KS2 attainment in
Reading showing good progress from the end
of the previous Key Stage.

A higher proportion of pupils (including
disadvantaged) reach the required level in
reading.

Increase end of KS1 and KS2 attainment in
Maths showing good progress from the end of
the previous Key Stage.

A higher proportion of pupils (including
disadvantaged) reach the required level in
maths.

LTP and MTPs developed for each subject to
ensure consistent teaching of Foundation
subjects (including science) knowledge and
skills.

LTP and MTP are used by teaching staff to
deliver a progressive curriculum with a focus
on specific knowledge and skills.

LTP of enrichment (visits and visitors) which
support the curriculum teaching.

A LTP of enrichment is in place to provide
real life experiences for pupils learning

Roles for pupils across school developed
including whole school responsibilities and
within classes.

Pupils play an active role in the
development of the school and in supporting
peers across a school day.

Parents attend school for a range of events
across the school year linked to curriculum
learning and whole school improvement
priorities

Regular opportunities for parents to attend
school are well attended and help parents to
positively support their children’s learning

Attendance is improved to be in line with
National Average (95%)

Attendance figures are increased and
procedures are in place to tackle low
attendance




Progress of pupils identified with SEND make
accelerated progress and gaps are closed.

Progress of pupils with SEND is carefully
tracked to ensure gaps are closed through
the correct provision being implemented

Approaches to developing pupils
communication and interaction are developed
consistently across the provision.

Pupils are more confidently articulating their
thoughts and feelings as well as learning
having a positive impact on attainment,
progress and wellbeing.

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 45,550

Activity Evidence that supports this approach Challenge
number(s)
addressed

Purchase and embed a EEF - Phonics is an approach to teaching some 1

DfE accredited phonics aspects of literacy, by developing pupils’

scheme knowledge and understanding of the relationship

between written symbols and sounds. This
involves the skills of hearing, identifying and using

Deliver high quality the patterns of sounds or phonemes to read 1

CPD for staff in phonics | written language. The aim is to systematically

teach pupils the relationship between these
sounds and the written spelling patterns, or
graphemes, which represent them. Phonics
emphasises the skills of decoding new words by
sounding them out and combining or ‘blending’
the sound-spelling patterns.

EEF Teaching and Learning Toolkit: Phonics -
additional 5 months progress

Purchase texts for KS2 EEF - The average impact of reading 2

which are progressive comprehension strategies is an additional six

and support good months’ progress over the course of a year.

progress within Successful reading comprehension approaches

individual reading. allow activities to be carefully tailored to pupils’

reading capabilities, and involve activities and
: texts that provide an effective, but not

Embed Reading overwhelming, challenge. 2

comprehension through

daily lessons (CPD) ) ] ) )

EEF Teaching and Learning Toolkit: Reading
Comprehension Strategies — additional 6
months progress



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies

Purchase texts for
whole class reading to
develop a love of
reading.

EEF — importance of High Quality Texts

Reading comprehensions strategies involve the
teaching of explicit approaches and techniques

a pupil can use to improve their comprehension of
written text. Many learners will develop these
approaches without teacher guidance, adopting
the strategies through trial and error as they look
to better understand texts that challenge them.
However, we know that on average,
disadvantaged children are less likely to own

a book of their own and read at home with family
members, and for these reasons may not acquire
the necessary skills for reading and understanding
challenging texts.

Create reading areas
within classrooms
which promote a love of
reading.

DfE

Evidence suggests that there is a positive
relationship between reading frequency,
reading enjoyment and attainment (Clark
2011; Clark and Douglas 2011).

* Reading enjoyment has been reported as
more important for children’s educational
success than their family’s socio-economic
status (OECD, 2002).

* There is a positive link between positive
attitudes towards reading and scoring well on
reading assessments (Twist et al, 2007).

* Regularly reading stories or novels outside
of school is associated with higher scores in
reading assessments (PIRLS, 2006; PISA,
2009).

Deliver high quality
CPD in Mathematics
linked to the Mastery
approach (Archimedes
Maths Hub)

Purchase mathematics
resources to support
the learning and
teaching within
mathematics

EEF - The impact of mastery learning approaches
is an additional five months progress, on average,
over the course of a year.

There is a lot of variation behind this average. It
seems to be important that a high bar is set for
achievement of ‘mastery’ (usually 80% to 90% on
the relevant test). By contrast, the approach ap-
pears to be much less effective when pupils work at
their own pace (see also Individualised instruction).

Mastery learning also appears to be particularly ef-
fective when pupils are given opportunities to work
in groups or teams and take responsibility for sup-
porting each other’s progress (see also Collabora-
tive learning and Peer tutoring)

EEF Teaching and Learning Toolkit: Mastery
learning + 5 months

Purchase resources
and texts to support the
curriculum teaching

Curriculum development is underpinned by the
DfE Curriculum research reviews 2021-22.



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/individualised-instruction/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/collaborative-learning/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/collaborative-learning/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/peer-tutoring/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning

(and non-fiction reading
spine)

Curriculum research reviews - GOV.UK
(www.gov.uk)

Deliver (and for staff to 4
attend relevant) CPD
for curriculum
leadership areas to
develop a strong middle
leadership
Introduce and embed EEF - The average impact of successful SEL inter- | g
the Zones of Regulation | ventions is an additional four months’ progress over
across school (CPD the course of a year. The security of this evidence
required) is, however, very low, so schools should carefully
monitor the efficacy of approaches in their own set-
tings. Alongside academic outcomes, SEL interven-
tions have an identifiable and valuable impact on
attitudes to learning and social relationships in
school.
Although SEL interventions are almost always per-
ceived to improve emotional or attitudinal out-
comes, not all interventions are equally effective at
raising attainment. Improvements appear more
likely when SEL approaches are embedded into
routine educational practices and supported by pro-
fessional development and training for staff. In ad-
dition, the implementation of the programme and
the degree to which teachers are committed to the
approach appear to be important.
Social and emotional learning | EEF additional
4 months
Embed a rolling NASEN - One of the most impactful experiences 9
program of staff CPD for learners with SEND (special educational needs
for SEND in conjunction | and/or disabilities) is to have access to high
with Special Needs quality, inclusive teaching. A significant proportion
services of the needs that teachers encounter in the
mainstream classroom can be met through High
Quality Teaching. This means removing barriers
to learning, getting to know and understand
individual learners, and ultimately bringing the
graduated approach to life.
NASEN — Embedding Inclusive Practice
Embed Professional Overall, studies of communication and language 10

Development for staff
within EY in line with
identified approaches

approaches consistently show positive benefits for
young children’s learning, including their spoken
language skills, their expressive vocabulary and
their early reading skills. On average, children
who are involved in communication and language
approaches make approximately six months’
additional progress over the course of a year. All
children appear to benefit from such approaches,
but some studies show slightly larger effects for
children from disadvantaged backgrounds.



https://www.gov.uk/government/collections/curriculum-research-reviews
https://www.gov.uk/government/collections/curriculum-research-reviews
https://www.gov.uk/government/collections/curriculum-research-reviews
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

Communication and language approaches |
EEF + 6 months

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £39,250 [insert amount]

Activity Evidence that supports this approach Challenge
number(s)
addressed

To embed Early EEF - The average impact of Oral language inter- 10

Language interventions | ventions is approximately an additional six months’

in Nursery and progress over the course of a year. Some studies

Reception. also often report improved classroom climate and

fewer behavioural issues following work on oral lan-
guage.

Approaches that focus on speaking, listening and

a combination of the two all show positive impacts
on attainment.

Oral language interventions | EEF (educa-
tionendowmentfoundation.org.uk) + 6 months

To purchase SEND NASEN - One of the most impactful experiences 9

resources linked to for learners with SEND (special educational needs

outside agency advice and/or disabilities) is to have access to high

in order to provide guality, inclusive teaching. A significant proportion

inclusive provision and of the needs that teachers encounter in the

targeted support for all mainstream classroom can be met through High

pupils. Quality Teaching. This means removing barriers
to learning, getting to know and understand
individual learners, and ultimately bringing the
graduated approach to life.

NASEN — Embedding Inclusive Practice

Appoint an HLTA for EEF - The average impact of the deployment of 9

SEND to support teaching assistants is about an additional four

positive implementation months’ progress over the course of a year.

of professionals advice However, effects tend to vary widely between

into classrooms for all those studies where teaching assistants are

children. (Support for deployed in everyday classroom environments,

TAs) which typically do not show a positive benefit, and
those where teaching assistants deliver targeted
interventions to individual pupils or small groups,
which on average show moderate positive
benefits.

Teaching Assistant Interventions | EEF
(educationendowmentfoundation.org.uk) + 4
months

Appoint TAs to support | EEF - The average impact of the small group tuition | 2

the delivery of reading is four additional months’ progress, on average,

intervention for the over the course of a year.

bottom 20%



https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions

Evidence shows that small group tuition is effective
and, as a rule of thumb, the smaller the group the
better. Some studies suggest that greater feedback
from the teacher, more sustained the engagement
in smaller groups, or work which is more closely
matched to learners’ needs explains this impact.
Once group size increases above six or seven
there is a noticeable reduction in effectiveness.

Small group tuition | EEF (educationendow-
mentfoundation.org.uk) + 4 months

Appoint TAs to support
the intervention within
maths for the bottom
20%

EEF - Mastery learning approaches aim to ensure
that all pupils have mastered key concepts before
moving on to the next topic — in contrast with tradi-
tional teaching methods in which pupils may be left
behind, with gaps of misunderstanding widening.
Mastery learning approaches could address these
challenges by giving additional time and support to
pupils who may have missed learning, or take
longer to master new knowledge and skills.

In order for mastery approaches to be effective for
pupils with gaps in understanding, it is crucial that
additional support is provided. Approaches that
simply build upon foundational knowledge without
targeting support for pupils that fall behind are un-
likely to narrow disadvantage gaps.

The average impact of the small group tuition is
four additional months’ progress, on average, over
the course of a year.

Evidence shows that small group tuition is effective
and, as a rule of thumb, the smaller the group the
better. Some studies suggest that greater feedback
from the teacher, more sustained the engagement
in smaller groups, or work which is more closely
matched to learners’ needs explains this impact.
Once group size increases above six or seven
there is a noticeable reduction in effectiveness.

Appoint TAs to support
the embedding of
phonics intervention for
Keep Up in KS1 and
Catch up in KS2

EEF - Most studies of phonics are of intensive
support in small groups and one to one with the
aim to supporting pupils to catch up with their
peers. The effects of one to one tends to be a
little higher (+5 months) compared to small groups
(+4 months) but this needs to be offset by the
number of pupils who can receive support.

Synthetic phonics approaches have higher
impacts, on average, than analytical phonics
approaches.

The average impact of the small group tuition is
four additional months’ progress, on average, over
the course of a year.

Evidence shows that small group tuition is
effective and, as a rule of thumb, the smaller the



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition

group the better. Some studies suggest that
greater feedback from the teacher, more
sustained the engagement in smaller groups, or
work which is more closely matched to learners’
needs explains this impact. Once group size
increases above six or seven there is a noticeable
reduction in effectiveness.

Embed strong
relationships with
parents of SEND
children to support
progress of children

EEF - The average impact of the Parental
engagement approaches is about an additional
four months’ progress over the course of a year.
There are also higher impacts for pupils with low
prior attainment.

Parental engagement | EEF
(educationendowmentfoundation.org.uk) + 4
months

Wider strategies (for

wellbeing)

Budgeted cost: £12,240

example, related to attendance, behaviour,

and pupil voice groups
in improving provision
for all pupils (children’s
projects)

Rights of the Child (UNCRC) says that children
and young people should have a say in decisions
that affect their lives. A school council can
provide a meaningful way in which pupils can

Activity Evidence that supports this approach Challenge
number(s)
addressed

Structured program of DfE - Pupils with higher attainment at KS2 and KS4 | g

rewards and had lower levels of absence over the key stage

celebrations to raise the | compared to those with lower attainment.

profile of attendance.

Pupils who did not achieve the expected standard
in reading, writing and maths in 2019 had an over-
all absence rate of 4.7% over the key stage, com-
pared with 3.5% among pupils who achieved the
expected standard and 2.7% among those who
achieved the higher standard.

Embed family after The average impact of the Parental engagement 7

school clubs to develop approaches is about an additional four months’

strong links with progress over the course of a year. There are also

parents. higher impacts for pupils with low prior attainment.

Embed parent ‘coffee

mornings’ to share

learning approaches

Enrichment curriculum Costs can exclude children from attending school 5

embedded to support trips which impacts on achievement. By

learning across the subsidising (or offering for free) an identified list of

curriculum (visits, trips, all children can access high quality learning

visitors and resources) experiences to build an ethos of attainment for all.

Support School Council Article 12 of the United Nations Convention onthe | 6

9



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement

voice their opinions and have their views taken
into account in decisions which impact upon them.

Total budgeted cost: £97,040

10



Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

We have analysed the performance of our school’s disadvantaged pupils during the
2021/22 academic year using key stage 1 and 2 performance data, phonics check
results and our own internal assessments.

Teaching:

Standards for Disadvantaged pupils remain lower than non-disadvantaged. A number
of priorities need to be addressed in the academic year 2022-23 including focused
CPD within phonics, developing consistent teaching approaches for the core subjects.
A re-design of the curriculum will support QFT for all children with Keep Up Intervention
provided to ensure pupils maintain the pace of learning through the curriculum.

Targeted Academic Support:

TA support remains high across school with a focus on reading. Moving into 2022-23,
staff roles need to be developed to ensure targeted support links directly to the
assessment of pupils and their next steps of development.

Wider Strategies:

The use of the PSA has had a positive impact on the lives of children and families. Her
bespoke support ensures children are well supported at home and can attend school
positively. Relax Kids is embedded and supports those children who require more
focused support and this will continue into 2022-23.

Attendance continues to be a priority post-Covid and increased support and clear lines
of accountability for staff need to be developed.

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
(or recovery premium) to fund in the previous academic year.

Programme Provider

Little Wandle

11



Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following
information: How our service pupil premium allocation was spent last academic
year

The impact of that spending on service pupil premium eligible pupils

12




Further information (optional)

Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, or other activity that you are implementing
to support disadvantaged pupils, that is not dependent on pupil premium or recovery
premium funding.

13
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